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Tel.: (514) 457-6610

AUX MEMBRES DD COMITE D'EVALUATION CENTRE DE DOCUMENTATION
COLLÉGIALE
1111, rue LaLiiorre
Lase!!? (Québec) KS ! ' •

Objet: Introduction au projet de recherche pédagogique 6ur
l'arrimage entre l'école secondaire et le cégep:
Easing the Transition from Secondary School to
Collège

Madame,
Monsieur,

Si vous souhaitez
veuillez noter que
principales du projet. Les traductions se retrouvent sur les
feuilles bleues et chacune e6t suivie de la version originale
en anglais.

Notre projet est une recherche-action sur les problèmes que
connaissent les étudiants lorsqu'ils passent du milieu
secondaire au milieu collégial et n'est pas, de par sa
nature, destiné à rester sur les tablettes. Il a pour but
d'encourager les institutions à trouver une réponse à ce
problème de transition et, plus spécifiquement, d'une part, à
motiver les professeurs à chercher des solutions
fondamentales, et d'autre part, d'inciter la direction du
collège à affecter un plus grand nombre de ressources à la
résolution de ce problème. Les principaux objectifs de notre
recherche 6ont, entre autres, de:

a) sensibiliser le corps enseignant aux problèmes de
transition;

b) fournir un cadre de discussion structuré entre les
enseignants du secondaire et- ceux du collégial;

c) fournir un contexte dans lequel les enseignants seront
suffisamment engagés pour être motivés à trouver des
solutions de base au problème;

d) créer un environnement institutionnel et admininstratif

avoir une vue d'ensemble en français,
nous avons traduit quelques parties
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qui encouragera l'allocation de ressources pour la mise
en application de6 solutions proposées.

Ce procédé a été utilisé efficacement lors d'un projet
antérieur, intitulé: Action Research: A Tool for
Institutional Analvsis and Organisational Development. Cette
recherche a conduit à dix-huit recommandations présentées
dans un rapport final. Ces recommandations firent l'objet de
discussions animées lors d'une plénière regroupant l'ensemble
des intéressés, de même que d'échanges à l'intérieur de
chaque département touché par cette recherche. A partir de
là, des plans d'action furent élaborés et de nombreux
changements furent implantés.

La plupart des recherches tombe malheureusement dans l'oubli.
Pas celle-ci. Il s'agit d'un projet dynamique qui, depuis
ses débuts, a impliqué tous les échelons à l'intérieur du
collège. A l'automne 1986, on a demandé au personnel du
collège de soumettre au Comité de perfectionnement des
professeurs des suggestions pouvant contribuer à améliorer la
qualité de l'enseignement. Quarante-cinq sujets ont été
soumis. Les dix membres du Comité de perfectionnement des
professeurs (composé d'enseignants et d'administrateurs) se
sont penchés sur ces questions et ont conclu que le problème
de transition devait avoir priorité. Le Comité a ensuite
demandé à tous les enseignants de nommer ceux qui pourraient
préparer une demande de subventions pour tenter d'élucider ce
problème. Les candidats ont été interviewés en janvier et en
février 1987. A cause de la nature de la recherche, nous
avons cherché à recueillir la participation de6 enseignants
du niveau secondaire. De mars à décembre 1987, le sous-
comité chargé de la proposition s'est réuni deux fois-semaine
pour élaborer le cadre conceptuel de la recherche. Le
travail du sous-comité s'est fait en coordination avec six
autres comités du collège (Comité de perfectionnement des
professeurs, Recherche et développement, Préparation à
l'entrée au Collège, Etudiants à "haut risque", Probation, et
Comité de l'enseignement). Cette coordination incluait aussi
des rencontres régulières avec les représentants des écoles
secondaires. Ces réunions ont permis aux directeurs d'écoles
secondaires et aux directeurs de collèges de se rencontrer;
par la même occasion, les enseignants des deux niveaux auront
la possibilité d'échanger leurs points de vue.

Le travail du Comité de préparation a déjà porté fruit: il a
trouvé une façon d'augmenter la participation des professeurs
dans la résolution du problème de transition. Les
enseignants du secondaire ont été invités à participer à un
projet conjoint avec le collège dans une activité PERFORMA
(Les étudiants en transition: un sujet de recherche). Les
directeurs des écoles secondaires ont bien reçu cette

démarche et, désormais, les professeurs du secondaire seront
invités régulièrement à se joindre aux professeurs du
collégial dans le cadre d'activités conjointes de

(F-ii)



perfectionnement. L'ouverture de la communication entre
professeurs de différents niveaux est très stimulante et
apportera des résultats presque immédiats au problème de la
transition.

De plus, les Commissions scolaires on convenu de nous
autoriser à présenter nos résultats préliminaires dans le
cadre des journées pédagogiques des écoles secondaires durant
l'année 1988-1989.

La conception même du projet garantit que les solutions
qu'apportera cette recherche au problème de transition seront
implantées non seulement dans de cadre du projet, mais aussi,
longtemps après son achèvement. Le travail conjoint des
enseignants des niveaux secondaire et collégial permettra de
faire des recommandations fondamentales, en fonction de la
nature même de la recherche.

Les avantages qui ressortent de cette recherche sont
évidents. Nous croyons avoir identifié un procédé dynamique
de recherche qui s'avérera utile pour de nombreuses années à
venir.

En espérant que les termes de cette proposition sauront
satisfaire vos exigences, nous vous prions, Madame, Monsieur,
de recevoir nos salutations respectueuses.

Les auteurs du projet.

3000OOO7O2O419
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COLLEGE Tel.: (514) 457-6610

February 17, 1988

TO THE MEMBERS OF THE EVALUATION COMMITTEE

Object: Introduction to a Research Project: Easing the
Transition from Secondary School to Collège

Dear Madame, Sir:

This study is not a study of the problems of students in
transition from high school to collège that will sit on the
shelf. It is action research designed to encourage the
institutions to respond to the problems. More precisely, it
is a process designed to encourage teachers to find solutions
at the grass-roots level and to encourage the administration
to allocate appropriate resources to those solutions. Among
its spécifie objectives are:

to sensitize the faculty to the problems of transition;

to provide a framework for continuing dialogue on this
issue between high school and collège faculty;

to provide a context in which faculty will be
sufficiently invested in the process of discovery that
they will be motivated to find grass-roots solutions to
the problems;

to create an institutional and administrative

environment that will facilitate the allocation of

resources to carry out the proposed solutions.

This process has been used effectively in a previous project
entitled: Action Research: A Tool for Institutional Analysis
and Organizational Development. That research resulted in a
report that contained 18 recommendations for action. The
recommendations were discussed in an open collège meeting as
well as within appropriate departments. Plans of action were
developed and changes occured within the collège

Most research sits on a shelf. This research will not
because it is a dynamic project which, from its inception,

. . (i)
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has involved the collège community. In Fall of 1986, members
of the collège community were asked to submit to the faculty
development committee research topics related to the
improveœent of instruction. Forty-five topics were
submitted. The ten-member Faculty Professional Development
Committee (FPDC), which is composed of both faculty and
administration, studied the topics and agreed that the
problem of the transition was the first to be studied. The
committee then asked ail faculty to nominate individuals to
prépare a research proposai to seek funding to address this
problem. Applicants were interviewed and selected by the
committee January-February 1987. Because of the topic, high
school partners in the project were recruited. From March
through December 1987, the proposai committee met twice a
month to design the research. The work of the proposai
committee was coordinated with the work of six collège
committees (Faculty Professional Development Committee,
Research and Development, Collège Readiness, High Risk
Students, Probation, and Académie Administration) and with
liaison meetings with high school représentatives. Thèse
liaison meetings included high school principals and collège
académie administration meetings and joint collège and high

L school teacher-to-teacher meetings.

p The work of the proposai committee has already resulted in an
innovation which will improve teacher response to the
problems of transition. High school teachers hâve been
invited and are currently participating in a joint college-
high school PERFORMA activity (Students in Transition: A
Research Approach). This innovation has been accepted by the
principals of our feeder high schools and from now on, high

p school teachers will be invited regularly to join our faculty
[ for professional development activities. Opening up this

line of teacher-to-teacher communications is very exciting
p and will hâve immédiate results on easlng the problems of

transition.

Further, we hâve a commitment from the school boards to allow
^ our group to présent preliminary results from the project at

the high schools' professional days during 1988-1989.

pi This project will not be another study of the problems of the
transition that will sit on someone's shelf. The design of
the project ensures that research based solutions to the
problems of the transiton will be implemented during and
beyond the life of the project. High school and collège

l teachers working together will be enabled to produce grass-
roots recommendations by the nature of the research design.

m Administrators will become invested in the project and will
be réceptive to allocating local resources to implement the
proposed solutions.

(ii)
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The benefit for the network is clear. We believe we hâve
identifled a dynamic research process that never allows the
dust to settle upon a report.

p> We hope you agrée.

Sincerely,

The Authors of the Project
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LAKESHORE

1988 - 02 - 16

Mr. Bill Surkis
John Abbott Collège
Faculty Professional
Development Committee, JAC
P.O. Box 2000, Ste Anne de Bellevue
QC - H9X 3L9

Dear Mr. Surkis,

RE: PERCEPTION, POLICY AND PRACTICE:
THE PROBLEMS OF THE TRANSITION FROM
HIGH SCHOOL TO COLLEGE

This will acknowledge that the Lakeahore School Board has
received your proposai with respect to a proposed research
rlutnl °nM,Th! PrQblem8 °; th* T^^ition fron, FUqh School hftÇoileg|. We hâve reviewed the proposai and believe it to be
a worthwhile undertaking.

ou^hTÏi1 auth?ri2e y°u to make the necessary contacts with
our high schools m order to conduct your research. It is

ïï2*b£°i£Ktïd!wil1 send ""a £un report once *°°r stud*
Sincer

D.

Director of Educational Services

DHR/ljh

ce: Margaret Waller
John Jared

COMMISSION SCOLAIRE LAKESHORE LAKESHORP <5rwnni roado257. boul. BEACONSFIELD. BEACONSFIELD. QUÉBEC H9W 4A5 LAKESHORÊ ^ff-JPJig
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A. DOCUMENT-SYNTHÈSE - 1988-1989

IDENTIFICATION DU PROJET

Titre du projet Faciliter la transition entre l'école secondaire et

le collège.

Catégorie ou approche Étude de cas/Recherche-action

RÉSUMÉ

Au départ, ce projet présuppose que certains des problèmes que

connaissent les étudiants lorsqu'ils délaissent l'école secondaire pour

intégrer le milieu collégial, peuvent être examinés et réglés par les

professeurs qui se trouvent à l'accueil, au moment du premier contact de

l'étudiant avec l'institution. Les problèmes et les obstacles qui

surviennent lors de cette transition sont nombreux et complexes. Pour des

fins d'analyse, on peut les catégoriser en problèmes à caractère indivi

duel, institutionnel et même, souvent, social. Les solutions actuelles

semblent concentrer sur des programmes qui ne visent qu'à résoudre les

problèmes d'ordre individuel. Les solutions individuelles sont coûteuses

et ne sont accessibles qu'à une minorité. Ce projet de recherche-action

traite le problème au niveau institutionnel et cherche à trouver des

solutions sans avoir à instituer de nouveaux programmes.
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Le projet a été élaboré par les efforts conjoints d'un groupe

à caractère inter-institutionnel et inter-disciplinaire, composé de deux

écoles secondaires, d'une Commission scolaire et de deux collèges. Depuis

mai 1987, le groupe s'est réuni régulièrement pour définir le problème de

recherche et en clarifier la conception.

La question qui sous-tend la recherche est la suivante : Que

peuvent faire les professeurs pour faciliter la transition des étudiants

entre le milieu secondaire et le milieu collégial, sans avoir à instituer

de nouveaux programmes?

Le projet comprend deux volets (subventionnés séparément) :

l'approche du collège, et l'approche de l'école secondaire. Le collège,

dont la subvention fait l'objet de cette proposition, poursuit une appro

che longitudinale. Les enseignants du niveau collégial étudieront les

mécanismes du secondaire et les attentes d'un groupe déterminé d'étu

diants, de secondaire V jusqu'à la fin du premier semestre au collège. En

même temps, les enseignants du secondaire étudieront le mécanisme collé

gial et observeront deux étudiants-cibles durant leur première année au

collège (premier et second semestres).

Les deux équipes de recherche travailleront en collaboration

pour l'analyse des données et la formulation de plans d'action pour le

collège et l'école secondaire. Le partage des données et des idées per

mettra une étude comparative des informations recueillies dès les premiers

stades de la recherche. Ils pourront ainsi apporter les changements qui

s'imposent dans l'année qui suit.
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Les objectifs du projet sont les suivants :

a) permettre aux professeurs de recueillir et d'analyser les don

nées qui les sensibiliseront aux attentes et aux besoins des

étudiants;

b) trouver des solutions fondées sur la recherche pour éliminer,

dans l'institution, les obstacles qui inhibent l'adaptation des

étudiants en milieu collégial;

c) créer un modèle de collaboration entre professeurs des collèges

et professeurs des écoles secondaires;

d) encourager un climat viable de réflexion et d'amélioration de la

qualité de l'enseignement et de l'apprentissage, tout en

fournissant aux professeurs une expérience de recherche.



A. DOCUMENT-SYNTHESE 1988 - 1989

IDENTIFICATION DU PROJET

Titre du projet EASING THE TRANSITION

FROM SECONDARY SCHOOL TO COLLEGE

Catégorie ou approche Case study/actlon research

Résumé

This project beglns with the assumption that some of the
problems students encounter In the transition from secondary

m school to collège can be studied and Improved by teachers, who are
on the "front Une" where the students meet the Institution. The
problems and obstacles that students encounter In the transition
from secondary school to collège are various and multIfaceted.
For purposes of analysls they may be categorized as Indlvldual,

[ instltutlonal, and soc létal. Current solutions tend to focus on
remédiai programs for students'Indlvldual problems. Indlvldual

P solutions are costly and can only be made avallable to a mlnorlty
of students. This action research project addresses the problems
at an Instltutlonal level and seeks to make Improvements wlthout

p new programs.
The study has been designed by an Inter-Instltutlonal,

Inter-dlsclplInary group from two secondary schools, one school
board, and two collèges. The group has met regularly slnce May,

r 1987 to deflne the research problem and clarlfy the design.
I The question that guides the research Is: What can

teachers do to ease students' transition from secondary school to
m collège wlthout spécial programs?

The study conslsts of two, separately-funded components: a
collège component and a secondary school component. The collège
component, to be funded by this application, Is longitudinal In
design. Collège teachers will study the secondary school and the

1 expectatlons and expériences of one cohort of students from grade
eleven through flrst semester collège. Slmultaneously, secondary

m school teachers will study the collège and two cross-sectlonal
samples of flrst-year collège students (second and flrst
semester).

pj The two research teams will collaborate In the analysls of
data and the formulation of plans of action for the collège and
the secondary schools. By sharlng data and Inslghts, the two
teams will hâve access to comparative data from the secondary
schools and the collège early In the research cycle. Therefore,

f they can begln to Implement changes within the year of the Pro
ject.

p The objectives of the project are:
1. Enable teachers to gàther and analyze data that will

sensltlze them to students' expectatlons and needs.
p 2. Create research-based solutions to the Instltutlonal
F obstacles to students* adaptation to collège studles.

3. Demonstrate a model for collaboration between collège
and secondary school teachers.
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4. Foster an enduring cllmate of Inquiry and Improvement
In teaching and learnlng by provldlng research expérience to
teachers.
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PERSONNEL IMPLIQUE

Etablissement scolaire concerné

John Abbott Collège, Faculty Professional Development Committee, jac
Committee.

Addresse: P.O. Box 2000, Ste. Anne de Bellevue, Québec, H9X 3L9

Directeur général ou Luc Henrico

Directeur des services pédagogiques ou Bill Surkis

Auteur (1er): Margaret Waller

Fonction: Consel11ère pédagogique

Formation et expérience du 1er chercheur principal:

EDUCATION: Ph.D. Studles - McGIII Unlverslty, Montréal QC 1971-1972
Soclology: Polltlcal Economy

M.A. - Wlchlta State Unlverslty, Wlchlta, Kansas 1969-1971
U.S.A. - Soclology: Quantitative Methodology

B.A. Honors - Wlchlta State Unlverslty, Wlchlta, 1964-1969
Kansas, U.S.A. - Engllsh Lang. & Lit.

EXPERIENCE: 1986-present
1985-present

1985-1986

1982-1984

Part-tlme ConselII 1ère pédagogique, JAC
Part-tlme Instructor, JAC, Dawson, Champ laIn-

Soclology
Researcher JAC - The Inquiry Atmosphère
Research Assoclate

McGIII Unlverslty
Dept. of Community Dentlstry
Dr. J.W. Stamm

Epldemlologlcal and dental health
pollcy studles: Native Dental Health
Base 11ne Survey FeasIb1111y study,
Canadlan Thlrd-party Dental Care Programs
Study, McGIII Unlverslty Faculty of
Dentlstry Admissions Pollcy Survey.

Design and Implement feaslblllty studles
and surveys. Develop and prétest
questionnaires and Interview guides.
Coordlnate data collection Includlng
Personal travel throughout Canada to
Interview program dlrectors and



personnel. Organize and conduct
meetings with groups of respondents and
Project consultants. Supervise codlng
and transfer of data to IBM Personal
computer. Analyze data and wrlte projet
reports uslng IBM PC.

Research Assoclate

Montréal General Hospltal
Department of Community Health

Montréal Health Survey: a study of
llfestyles and health modeIled on the

pi Canada Health Survey.

Interview dlrectors and providers of
community services for the elderly.
Analyze and Interpret survey data on the
health problems of the elderly. Write a
summary of flndings includlng
recommendations for future public health
programs.

1976-1981 Research Assoclate
McGIII Unlverslty School of Nurslng
Health Care Research Unit
Dr. J.G. StellIng

Longitudinal studles of professional
socialIzation In medlclne and nurslng.

Revlew llterature on professional
socialIzation. Data collection:

p Interviews with famlly medlclne
résidents and master's level nurslng
students, Interviews with faculty, and
partlcpant observation in médical
settlngs. Analyze data, prépare
reports, and présent flndings In
professional meetings and workshops.

1975-1976 Researcher/Wrlter
Montréal Health Press
Montréal, Québec

Publlshers of handbooks on health
topics, e.g. The Blrth Control Handbook,
The VD Handbook.

Analyze government pollcy and standards
for occupâtlonal health and safety.
Interview officiais of regulatory
agencles. Write descriptive booklet for
gênerai readership.
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CONTEXTE DO PROJET

En 1985-1986, l'Institut de formation à la recherche du

CEGEP John Abbott a mené une étude sur le climat de recherche qui

régnait à l'intérieur du collège. On des buts de cette étude

était d'encourager les professeurs à s'engager dans des projets

de recherche en éducation. L'étude a révélé que les professeurs

entrevoyaient leurs tâches de plus en plus problématiques, en

partie à cause du niveau inadéquat de préparation des nouveaux

étudiants. De plus, bien que nos professeurs recherchent "des

solutions applicables en classe", ils font peu confiance à la

recherche traditionnelle en éducation (Cranton, Smith and Waller,

1986). Le projet que nous soumettons traite de ces deux

questions en permettant aux professeurs de rechercher eux-mêmes

des solutions, à partir de recherches sur un sujet spécifique:

l'adaptation des étudiants aux études de niveau collégial.

Cette proposition est l'aboutissement d'une collaboration

entre professeurs de deux collèges, de deux écoles secondaires et

d'un consultant de la CE.P.G.M. Cette équipe travaille depuis

mai 1987 sur les problèmes qu'engendre la préparation des

étudiants à leur entrée au collège et à leur adaptation à ce

nouveau milieu. Ce groupe de personnes a été choisi et encouragé

par le Comité de perfectionnement des professeurs du Collège

John Abbott. L'appui du comité s'est manifesté par la

disponibilité de services de consultation, incluant un consultant

en recherche, et par l'accessibilité à des services

administratifs, par l'entremise d'un coordonnateur. De plus, le

Comité de Recherche et Développement du Collège John Abbott a
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attribué les sommes nécessaires au dépouillement de la

documentation.

Depuis quelques années, les problèmes et aptitudes des

étudiants de première année ont fait l'objet de préoccupations

non seulement au sein du collège, mais aussi dans tout le réseau

collégial. Conséquemment, il s'en est suivi une pléiade de

programmes de soutien à l'intention des étudiants considérés "à

problèmes", soit à cause de leurs basses notes au secondaire ou

de leurs résultats aux tests d'admission, soit à cause d'échecs

répétés durant le premier semestre. La recherche propose de

venir compléter ces programmes (qui offrent des solutions

individuelles): elle vise à régler les problèmes et à satisfaire

les besoins de tous les étudiants qui entrent au collège, et non

seulement ceux des étudiants "à haut risque".

Nous croyons présenter ici une approche valable au problème

complexe de l'adaptation des étudiants en milieu collégial; et

cette approche entend utiliser les ressources déjà en place.

Nous anticipons des résultats immédiats qui perdureront tant au

niveau de l'enseignement qu'à celui de l'apprentissage; la

rapidité escomptée de l'obtention des résultats s'explique par le

fait que les solutions seront créées par les professeurs qui, à

cause de leur rapport étroit avec les étudiants, sont en mesure

de mettre en application les changements nécessaires. One fois la

réussite du projet assurée, il pourra servir de modèle à une

collaboration entre les niveaux secondaire et collégial, et

pourra s'étendre à toute la province.
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Les chances de succès sont bonnes parce que l'appui est

assuré, au sein du collège et au sein des écoles secondaires.



f CONTEXTE DU PROJET

In 1985-86 the Research Tralnlng Instltute (RTl) of John Abbott Collège
conducted a study of the research envIronment at the collège as one step
toward encouraglng our faculty to be more Involved In research In éducation.
That study revealed that teachers see thelr Jobs as becomlng Increaslngly
problematlc, In part because of the level of preparedness of new students.

m Futhermore, whlle our teachers are eager for "solutions that work In the
L classroom", they hâve llttle confidence In tradltlonal research In éducation

(Cranton, Smith, & Waller, 1986). The proposed Innovatlve project addresses
p both of thèse Issues by allowlng teachers themselves to seek research-based

solutions In a major problem area: the adaptation of students to collège
studles. a

This proposai Is the resuit of collaboration among teachers from two
1 collèges and two secondary schools and a consultant from the P.S.B.G.M., who

hâve worked together slnce May 1987 on the problem of students' préparation
m for and adaptation to collège studles. This worklng group was selected and
t supported by the John Abbott Collège Faculty Development Committee. Committee

support has conslsted of professional and clérical services to the worklng
F group Includlng a group coordlnator and a research consultant. In addition.

the John Abbott Collège Research and Development Committee allocated funds for
L the search and revlew of research llterature.

^ w * t '" the pa8t few years the inities and problems of flrst-year stu-
t dents hâve been of Increaslng concern at this collège, and throughout the

network. As a resuit, we hâve a varlety of support programs for students who
- are known to be at rlsk elther because they obtalned low marks In secondary

school or on collège placement tests, or because they fa lied a slgnlflcant
proportion of thelr collège courses. The research proposed hère compléments
thèse exlstlng collège programs that asslst Indlvldual students: it Is
Msk^sTd t0 the Pr°blem8 and needs of ai! onter'n9 students, not only high

? *k .*,J*e b°,leve tnls Proposai represents a valld and valuabie approach to
[ the multlfaceted problem of student adaptation to collège studles; an approach

that seeks to make effective use of exlstlng resources. We expect It to
resuit In Immédiate and lastlng improvements In the teaching and learnlng
environment because It Is designed by teachers, who, belng In closest contact
with students, are In a position to effect change. Once the project succeeds
It will provide a cost-effectlve model of grass-roots collaboration between
secondary schools and collèges that could be adopted throughout the province
The project has a good chance to succeed because It has a wide base of support
within the collège as well as establlshed links with the secondary schools

s

B
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Bill SUrkls

Académie Dean

John Abbott College
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B. MÉMOIRE DE PRÉSENTATION

PLAN DE LA RECHERCHE

LA DÉFINITIOH DD PROBLÈME

Que peuvent faire les professeurs pour faciliter la transition

des étudiants entre le milieu secondaire et le milieu collégial, sans

avoir à instituer de nouveaux programmes?

Une façon d'aborder le problème de la transition de l'école

secondaire au collège est de le considérer comme un problème de socialisa

tion, ou plutôt de re-socialisation, où un étudiant doit passer d'une

culture institutionnelle de niveau secondaire â une différente culture

institutionnelle, de niveau collégial. Le degré de réussite, ou l'étendue

du problème, se mesure au degré de compatibilité qui existe entre les

comportements appris en milieu secondaire et les exigences du système

collégial. Les résultats d'une recherche menée aux États-Unis concluent

que l'assiduité au collège est.en fonction directe de la compatibilité entre

l'étudiant et l'environnement offert par l'institution (Cope et Hannah,

1975). Jusqu'à maintenant, trop peu d'efforts ont été investis pour

assurer une continuité entre l'environnement secondaire et l'environnement

collégial. Ce qui veut dire qu'il faut tenter de rendre cohérentes les

exigences Imposées aux étudiants, d'une institution â l'autre. Bien que

le suivi entre institutions ne pourra jamais être parfait, on pourrait

facilement apporter quelques changements dans les milieux institutionnels

pour assurer aux étudiants une transition moins douloureuse et augmenter

ainsi leurs chances de succès.
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La recherche que nous proposons est conçue pour améliorer cette

continuité d'un niveau d'enseignement à l'autre en faisant ressortir ce

que les professeurs pourraient faire pour alléger le côté traumatique de

cette expérience. Les professeurs servent d'intermédiaires entre l'étu

diant et l'institution et sont en mesure de se pencher sur les problèmes

de transition que vivent ces derniers. Ils pourront ensuite être à même

de concevoir des changements au niveau de la conduite des classes et même

au niveau de l'institution, tant dans les écoles secondaires que dans les

collèges, pour faciliter le passage de l'une à l'autre. Nous cherchons à

changer l'environnement pour les étudiants, plutôt que de changer

l'étudiant pour l'adapter à son environnement.

Dans notre recherche préliminaire de solutions aux problèmes

d'adaptation, nous avons écouté les commentaires des étudiants sur leurs

expériences, ce qui a profondément influencé notre réflexion. Nous avons

alors transposé notre centre de préoccupations des ressentiments de

l'étudiant vers les problèmes et obstacles que rencontre l'étudiant

dans son nouvel environnement d'apprentissage.

Nous croyons que certains de ces obstacles sont causés par le

manque de coordination et de continuité entre le niveau secondaire et le

niveau collégial. Cette étude comporte donc deux volets parallèles vers

l'atteinte de l'objectif de la création d'environnements d'apprentissage

compatibles. Les chercheurs-professeurs des deux niveaux d'enseignement

travailleront en collaboration, avec des sources de financement

différentes, pour atteindre un objectif commun. Les chercheurs du collège
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étudieront l'environnement secondaire et les expériences que vivent les

étudiants à mesure qu'ils passent du Secondaire V au collège. En même

temps, les professeurs du secondaire étudieront l'environnement collégial

et les expériences que vivent les étudiants lors des premier et deuxième

semestres.

La conception de la recherche nous permet de déceler les

problèmes existants dans les milieux d'apprentissage de façon systémati

que, y compris une méthode d'implantation des solutions. Le potentiel

dynamique de cette conception sera réalisé lors de la collaboration entre

professeurs dans l'analyse des données : les enseignants du collège

réfléchiront l'image que projettent les professeurs du secondaire; et les

professeurs du secondaire réfléchiront l'image que projettent leurs

confrères du niveau collégial. Les chercheurs devront poursuivre cette

étroite collaboration dans la recherche de solutions : elle est vitale,

puisque nous présumons au départ qu'une partie des problèmes actuels

relève de la nature conflictuelle et du manque de coordination entre les

deux niveaux d'enseignement.
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B. MEMOIRE DE PRESENTATION

PLAN DE LA RECHERCHE

LA DEFINITION DU PROBLEME

What can teachers do to ease students' transition from secondary school

to collège wlthout spécial programs?

One way to thlnk about the transition from secondary school to col-

lege Is as a problem of socialIzation, or rather re-soclaiIzation, for stu

dents movlng from one Instltutlonal culture In secondary school to a différent

p Instltutlonal culture In collège. The extent of student success or problems

may be conceptualIzed as the degree of "fit" between student behavlours

learned In secondary school and the demands or requlrements of the collège.

As one major U.S. study concluded, persistance In collège Is a functlon of the

fit between the student and the Instltutlonal environment (Cope and Hannah,

m 1975). In the past, not enough effort has gone Into maklng the secondary

school and collège environnants fit together smoothly. That Is, worklng

toward maklng the demands on students consistent from one Institution to

another. Although the "fit" between Institutions could never be perfect,
pi

there could be changes and Improvements In the Instltutlonal milieu that would

ease the transition expérience and Improve chances for ail students' success.

The research that we propose Is designed to Improve the fit between

two levels of educatlonal Institutions by asklng what teachers can do to

Improve the transition expérience for students. Teachers, who are on the

"front Unes" where the students meet the Institution most frequently, will

study the transition expériences of students In order that they may design and

promote Improvements at the classroom and Instltutlonal levels. In both



Wft

p secondary school and collège, that will ease the transition from secondary
school and adaptation to collège. We seek to change the envlronment for stu-

pt ^—

dents rather than change Indlvldual students.

p In our prellmlnary search for solutions to the problems of students'

adaptation to collège studles. Ilstenlng to collège students speak about thelr

p> expériences had a powerful effect on our thlnklng. We moved from thlnklng

about the problems /ns/o*e Indlvldual students to focuslng on the obstacles ano*

problems students encounter In the learnlng envlronment.

We bel levé that some of the obstacles and problems that students

L encounter In the transition resuit from the poor fit or coordination between

m secondary schools and collèges. Therefore, this study "walks on two feet"

toward the goal of creatlng more compatible learnlng envlronments. Collège

and secondary school teacher-researchers will collaborate In separately-funded

research actlvltles to achleve this goal. Collège teacher-researchers will

study the high school envlronment and the expérience of students as they move

from grade eleven through the flrst semester of collège. Slmultaneously,

secondary school teacher-researchers will examine the collège envlronment and

r the expériences of flrst- and second-semester collège students.

The research design allows us to Identlfy problems In the learnlng

envlronments In a systematlc way that Includes a method for creatlng and

Implementlng solutions to the problems. The dynamic potentlal of this design

t- will be achieved when the teacher-researchers collaborate In the analysls and

F Interprétation of data: the collège teachers will hold up for the secondary

school teachers a mirror for self-reflectIon; the secondary school teachers

I will hold a mirror for the collège teachers. The teacher-researchers will

continue to collaborate on solutions to the obstacles and problems Identfled.

L This Is essentlal because our assumptlon Is that certain problems exlst

PJ
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IF because of the confllctlng or uncoordlnated character of the two levels of
éducation.
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L'ETAT DE LA QUESTION

The Transition Problems of students

The transition from secondary school to collège studles présents

many and varled difficultés for students. One symptom of thèse difficultés

Is the high rate of wlthdrawals and fallures among flrst-year students com-

pared to second- and thlrd-year students. Another symptom Is a gênerai

décline In students' grade averages from grade eleven to flrst year collège.

Thèse fallures and poor performances represent économie, social, and emotlonal

costs for students and for the Institutions.

[ Many factors contrlbutlng to thèse unsatlsfactory expériences hâve

m been Identifled over the past dozen years. St-Louls and Vlgneault (1987)

clarlfy thlnklng In this area by applylng an analytlcal grid that categorlzes

^ thèse factors Into socIetal, Instltutlonal and Indlvldual éléments. Our revlew
of the llterature leads us to conclude that students report problems In ail

three catégories, but the assistance offered to them has been concentrated In

the Indlvldual category. The proposed research Is focused on Identlfylng and

L flxlng those problems that students encounter In the Instltutlonal envlronment
pi rather than Identlfylng and flxlng the problems of indlvldual students.

Provlding spécial assistance to students who perform poorly requlres

collèges to allocate scarce resources to trylng to re-prepare Indlvldual stu-

dents for collège studles. At John Abbott Collège, a varlety of such supports

exlst and others are belng consldered. Spécial programs and classes hâve been

ïn Implemented at other collèges as well (Lasnier, 1987; Beauchamp, 1986; Torkla-

Lagacé, 1981)

Throughout North America a remarkable varlety of adaptation and

préparation programs are belng advocated and establlshed for flrst-year col

lège students. (Baker, McNell & Slryk, 1985; Gordon & Grltes, 1984; Oppen-

10
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helmer, 1984; Hetherlnston & Davis, 1984; Walsh, 1985; Lewis, 1986; Dalke &

Schmltt, 1987). Even flve years ago In the United States "nearly one-thlrd of

ail class sections In mathematlcs and three of elght class sections In Engllsh

composition [were] taught at a pre-college Ievel" (Friediander, 1982, p. 10).

The number of such courses continues to grow and there are, In addition,

numerous baslc ski Ils and tlme management workshops and mlnl-courses offered

in learnlng centres.

Provldlng Indlvldual assistance to students at rlsk is necessary and

m valuable, but expensive because It Is labour Intensive. To complément the

Indlvldual assistance programs, we propose to approach student problems at the

w Instltutlonal ievel.

Students' Problems In the Instltutlonal Environment
Pi

In June, 1987, 12 John Abbott student volunteers partlclpated In a

discussion on the question "What do you see as the problems In the transition

from high school to collège?" Uslng the nominal group technique the students

p Identifled 37 problems. When they were asked to choose seven and rank them In

order of Importance, the fol lowlng nlne statements were ranked most hlghly.-

1. Problems with reglstratlon (not knowlng what to do, where to go,
how to get coursss, and endlng up with an unwanted schedule).

2. "Intelligent" teachers who can't get the point across.
3. Freedom of not havlng to go to class (no supervision).
4. Wlder dlverslty In the quallty of teachers.
5. (a) Teachers are more Impersonal than In high school.

pi 5. (b) Information around spécialIzation Is hard to gst. How to
décide whlch program? What limitations are there after eache
program. Not enough Information from high school about the

m pros and cons.

e. au the spare tlme between classes. Trouble managing three-hour
L breaks. Bad habits. Gooflng off. Hard to get back Into the

groove.

^ 7' (a) Learnlng self-motivation as opposed to worklng for your
parents.

7. (b) Large slze of collège - from small (high school) to large
m (collège).

Six of thèse statements Identlfy Instltutlonal problems (#1, 2, 4, 5(a), 5(b),

P 7(b)); only three are Indlvldual problems (#3,6,7(a)).

s 11
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This encounter with students comblned with Ilstenlng to six group Inter

views with students conducted by the John Abbott Collège Publications and

Information Offlcer dlrected our attention to the emphasls and prlorlty that

students asslgned to problems that are Instltutlonal In or Ig In.

In a study of the concerns and expectatlons of flrst-year students, a

sample of Collège Ahuntslc students Identifled flfteen problems that presented

the greatest dlfflculty to a large proportion of students, and for which they

needed assistance (Mllette, Bourgeois, & Grégoire, 1980). The students' con

cerns, which centered malnly on the perceIved usefulness and the organIzation

of thelr school work, are remarkably consistent with the results of earller

studles and with our own prellmlnary data.

Bôland (1974) reported that new arrivais at CEGEP were less satisfied

with the methods and content of teaching than were other students and

attrlbuted the cause of this to the transition perlod (p. 33). The lack of

scholastic and professional Information was another Important concern among

students. The Information problem also featured prominently In L'état et les

besoins de l'enseignement professionnel collégial: Rapport 1985-1986: "Les

Jeunes et les adultes qui commencent leurs études collégiales semblent mal

Informés à beaucoup d'égards, même si les collèges mettent â leur disposition

une documentation souvent fort volumineuse et des professlonels d'une com

pétence reconnue" (Conseil des collèges, Commission de l'enseignement profes

sionnel, 1986, p. 40).

Béland's study also reported that students had difficultés partlcipatlng

In extracurrlcular actlvltles, organlzlng thelr tlme, and understandlng the

purpose of thelr courses. Thèse concerns, as well as the lack of scholastic

and professional Information, were hlghllghted agaln in Le Collège, synthèse

de la consultation sur l'état et tes besoins de l'enseignement collégial (Con

sel I Supérieur de l'Education, 1975).

pi 12
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Instltutlonal Responses to Student Problems

Instltutlonal responses to student problems hâve tended to focus on the

Personal concerns and problems of students even though students hâve ootn Per

sonal and Instltutlonal concerns. Sagarla, Hlggenson, & Whlte (1980) dlscov-

ered that enterIng students were concerned about both Personal and académie

Issues but they asslgned hlgher prlorfty to académie Issues such as course

schsdullng, currlculum options and sources of académie Information. The

authors recommended the restructurIng of orientation programs to replace a

tradltlonal emphasis on co-currIcular (Personal) matters with emphasls on

académie matters.

Mllette, Bourgeois, & Grégoire (1980) concluded, "Même si des problèmes

sont assez nettement Identifiés dans le milieu collégial et bien que les mêmes

difficultés soient mises à Jour d'une recherche à l'autre, depuis quelques

années, les solutions tardent a venir" (p. 54). We can ask why thèse problems

are so enduring and hard to eradlcate when they hâve been so long known. The

hypothesis we hâve deveioped Is that previous solutions hâve centered on

"flxlng the students": Interventions designed to glve the students more

information, upgrade thelr ski Ils, etc. A never-endlng task because a new

population of students arrives with thèse problems each year. A dlfflcult

task because students are stressed and overloaded by new stlmull as they begln

collège studles. The results of a récent test of mater lais designed to

improve students* ski Ils In note taklng, tlme management and worklng In teams

point out the dlffleulty of Interventions with Indlvldual students. Lasnier

found that only 7.3 percent of the mater lais dlstrlbuted were used and 58 per

cent of students responding to a questionnaire about the mater lais dldn't use

them. The most frequently clted reason was "lack of tlme" (Lasnier, 1987,

P.75).

13
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However, to take the lack of Information problem as an example, the

problem may be less the absense of Information than the absense of understand-

ing and sensé: the reason students hâve trouble maklng sensé of the Informa

tion provlded to them as they enter collège Is that they are trylng to asslml-

late this Information whlle enduring the culture shock of movlng from the

secondary school culture to the collège culture. Provlding more and more

information at the tlme of transition inereases the opportunltles for confu

sion.

Sscondary school teachers mlght more effectively provide some of the

Information students need, but are poorly informed about collège requlrements,

programs and pollcles. The majorIty of them dld not go through CEGEP.

Secondary school guldance counsellors may be better Informed but students*

contacts with them are few and Infrequent. For example, the Fédération des

cégeps (1979) reported that 60 percent of secondary flve students had seldom

or never discussed collège with a counsellor.

Few collège teachers hâve a reallstlc or dotailed plcture of the

cultural and scholastic background of matrlculatlng students. Both the cul

ture and currlculum In secondary schools hâve changed markedly slnce most col

lège teachers were students.

0ns objective of this project Is to Inform both collège and secondary

school teachers more adéquateIy about students' expériences In both Institu

tions. Belng better informed themselves, secondary school teachers will be

able to communlcate more reallstlc expectatlons to secondary school students;

and collège teachers will know better what students expectatlons are.

Research comparlng teachers* and students' perceptions of the requlre

ments for scholastic success, currently belng carrled out by Kaszap (1987-88),

also contrlbuted to our décision to focus on students' perceptions of the

14
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transition expérience as a way of sensltlzlng teachers to the dlscrepancles In
thèse points of vlew.

Links Between Secondary Schools and Collèges

m The Commission de l'enseignement professionnel formulated nlne "questions

de l'heure" as a resuit of an extenslve Inquiry during 1985-86. The flrst of

f thèse tlmely questions was the articulation between secondary schools and col
lèges.

* "Le milieu collégial est peu Informé des structures, des cours et
des programmes à travers lesquels ces étudiants ont passé. Les grands
dossiers du réseau secondaire, comme le nouveau régime pédagogique et la
restructuration de la formation professionnelle sont vaguement connus et
encore moins bien compris par les enseignants du collégial il n'y a

i pas de faute à attribuer a l'un ou à l'autre des ordres d'enseignement,
mais // semble a la Commission que cet état de chose devrait susciter au

p collégial une recherche de moyens pour mieux tenir compte de la forma-
[ tlon secondaire. Les enseignants ont besoin d'être mieux Informés de ce

qui se passe au secondaire et des contacts accrus do/vent être
p, développés entre les responsables de la formation dans des secteurs

apparentés Enfin, tes collèges doivent réaliser une analyse plus
poussée des principaux besoins des étudiants du secondaire qui arrivent
au cégep et déterminer les moyes d'y réprondre." (Commission de
l'enseignement professionnel, December, 1986, p.40, emphasls added)

Effective teaching requlres effective links between secondary school

teachers and collège teachers: communication, coopération, and collaboration.

At présent, communication between the teachers at différent levels has been

llmlted. One positive step has been "Académie Alliances" an approach to

increaslng communication between secondary and post-secondary teachers that

began In Philadelphla, USA, and was Inltlated In Montréal by Dawson Collège In

1986. Another is ths Teacher-To-Teacher meetings held annually slnce 1987 at

John Abbott Collège, where secondary and college-level teachers dlscuss common

concerns.

Educators at Institutions In the United States hâve led the way In

advocatlng and ImplementIng coopérative and collaborative actions between high

schools and collèges. Three reasons for this are that "the extent to which

community collège resources can be devoted to college-level rather than col-

15
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lege preparatory programs; the Ievel at which faculty can présent courses,

and the réputation of the college's académie programs" are ail Influenced by

the soundness of the éducation students brlng with them to the collège (Fried
iander, 1982).

AccordIng to Shaplro (1986) "students must see cohérence In thelr educa-

tional programs" and "expérience contlnulty In learnlng" (p. 95). Followlng

extenslve Interviews with secondary and college-level students about the

pedagoglcal and Instltutlonal factors that Influence learnlng, the Conseil

supérieur de l'éducation reported that one of three factors that dlf-

ferentlated students who were truly engaged In thelr éducation from those

"only partly présent" was experlencing contlnulty rather than dlscontlnulty

between secondary and collégial studles (1986). in order to achleve con

tlnulty, secondary and post-secondary schools must hâve Connecting links.

The followlng "dlsclalmer" from the Collège Ahuntslc report and the

wldesprsad and contlnued existence of adaptation problems lend welght to the

need for a research approach focused on creatlng solutions for thèse problems

rather than slmply descrlblng them yet agaln:
"Nous ne croyons pas pertinent d'Identifié quels sont les Inter

venants qui devraient agir par rapport aux diverses préoccupations dont
nous avons fait mention. De plus, nous ne voulons pas laisser
l'Impression que les difficultés mentionnées par les étudiants sont
dlrectment attrlbuables à l'un ou l'autre groupe de personnes dans le
Collège. Ce rapport n'a pas pour but de servir de Justification â des
Jugements de valeur que les uns pourraient vouloir émettre â l'égard des
autres dans les débats qui opposent parfois diverse composantes du
Collège" (Mllette, Bourgeois, & Grégoire, 1980).

In the research proposed hère, the teacher-researchers will study

problems In areas where they may effect change wlthout pointIng the flnger
elsewhere.

16
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The Importance of Situâtlon-specIf le Data

If the problems of students hâve long been known, and If there are a

varlety of "treatments" for students* high school/college transition problems,

why study students* expériences of the transition? This is not a research

Project that requires extensive data collection. However, there is a need to

gather enough data for the teacher-researchers to détermine which generallza-

tions from the research llterature are appropriate to thelr spécifie situa-

tlons, and to dlscover and design Innovations and Interventions suitable to

m those spécifie situations. Innovations In teaching and learnlng must be

Informed by sound Information about the spécifie envlronment In which they are

m to be Implemented.

The problems, the strengths and the weaknesses of every school are dlf-

ferent, as the Conseil supérieur de l'éducation reported:

"La diversité des collèges et des programmes existants est si
ample qu'une enquête aussi limitée ne permet pas de caractériser des

( situations particulières de façon parfaitement fiable. ... Ce qui frappe
avant tout, dans le propos des collégiens, surtout par rapport à la

m relative convergence des propos des élèves du sscondalre, c'est
l'extrême hétérogénéité des témoignages et des situations auxquelles ces
témoignages renvoient." (1985, P. 41 emphasls added.)

In A Place Called School. Goodlad (1984) explalned the ratlonale for

gatherlng Information on spécifie envlronments: "most efforts to Improve

schools founder on reefs of Ignorance—Ignorance of the ways schools function

In gênerai and Ignorance of the Inner worklngs of selected schools In partlcu-

lar" (p. 16). In every school there are distinctIve ways of dolng thlngs

that constltute the unique culture of that school. Effective and lastlng

changes can only be Implemented If this culture is understood. "Principals

and teachers who do not want what others see'k to Impose upon them often are

extraordlnarlly adept at nulllfylng or defusing practlces percelved to be In

confllct with prevalllng ways of dolng thlngs" (p. 16). Even when Improve-
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ments are undertaken with enthuslasm, over tlme practlces may drlft back to

the old ways of dolng thlngs If organlzatlonal obstacles to the Innovation are

not removed.

Our task will be to discover the dlstlnctlve ways of dolng thlngs In the

high schools and collège that we study so that effective and lastlng Improve

ments can be undertaken that will not founder on unldentlfied organlzatlonal

obstacles. Goodlad (1984) emphaslzes the need for "school-by-school agendas

based on hard data" because of the enormous variation In "both the problems

perceIved by those most closely assoclated with them and the Intenslty or

serlousness assoclated with thèse problems" (p. 175).

For thèse reasons, we hâve chosen an action research model, where

teachers dolng thelr own research can Identlfy those difficultés experlenced

by students that the teachers themsetves can directly affect and modify, and

thereby create the "school-by-school agendas" for change advocated by Goodlad.

Teacher-researchers will gather thelr own data, therefore they will hâve con

fidence In the valldity of It. Teacher-researchers will make sensé of this

data In thelr own terms, therefore they will discover the classroom Implica

tions of thelr data at the same tlme as they discover the sensé of the data.
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LES OBJECTIFS DU PROJET

General Objectives

The project begins as research on teaching and learnlng centered on

the learners and the global context of thelr learnlng: thelr préparation for

and adaptation to the collège envlronment for the spécifie objectives of

[ Dlmprovlng the milieu for students and 2) preventlng problems of adaptation.

m We seek to Improve the milieu for students by Identlfylng problems of adapta

tion experlenced by flrst-year students In the classroom and Instltutlonal

m envlronments.

m This project also addresses research on teaching, speclfically, the

relations between teachers and students with regard to teachers' difficultés

In adaptlng to thelr clientèle, and has changes or improvements In teaching

process and method as its ultimate objective.

Spécifie Objectives of the Research

A. Describe from the students* point of vlew the perceptions, polleles, and
practlces at high school and collège that affect thelr transition from
one Ievel of éducation to another.

B. Collect and analyze the above data for the Immédiate purpose of Improvlng
teaching and learnlng expériences for grade eleven and flrst-year col
lège students.

C. Identify problems and promote planned change within the secondary schools
and college.

1. Disséminate results of the research at secondary school and
m collège professional days.

TO

Pi

2. Encourage and asslst teachers, admlnistrators, and students
within the schools to design and Implement spécifie Improve
ments that ultlmately will Increase opportunltles for students
to make a successful transition from high school to collège.
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Implement a model of collaboration between secondary school and collège
teachers that will resuit In Improved coordination between the two
levels.

E. Foster an enduring cllmate of Inquiry and Improvement In teaching and
learnlng, by asslstlng teachers to partlclpate In the conceptualIzation,

_ design and realIzation of the research, and to prépare reports of thelr
work for publIcation.
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LA CONTRIBUTION DU PROJET AU DEVELOPPEMENT DU RESEAU

This project addresses a slgnlflcant problem In the collège network, stu

dents' préparation for and adaptation to collège studles, In an Innovatlve way

that should hâve sustalned Impact at John Abbott Collège and has the potentlal

to spread throughout the network.

The teachers Involved In préparation of this proposai hâve discovered

that thelr teaching has already been Influenced by what they hâve learned In

talklng with students, and with teachers from other Institutions, and from

revlewlng the research llterature. The research design calls for the Involve-

ment of spécialIst consultants In the analysls of the data. It is Intended

that thèse spécialIsts will be chosen from Québec collèges and universitles In

order to malntaln links with the wlder network. The research plan also

Includes présentation of results at secondary school and collège professional

day activitles. In thèse ways, this project has Immédiate and potentlally

enduring effects on the teachers Involved, as well as for the secondary school

and collège networks. It conforms most dlrectly to the type of research envl-

sloned In the DGEC preamble "research on the student condition Integrated into

a framework orlented toward ... foundlng a tradition of research"

(Gouvernement du Québec, Ministère de l'Enseignement supérieur et de la

Science, Direction générale de I'enselgnment collégial, 1987, author's trans

lation.)
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LA METHODOLOGIE

» Research Question

m What can teachers do to ease the transition of students from secondary

L school to college?

w

Research Design

There are two research components:

(1) a collège component (funded by this proposai) whereln collège

teachers study students movlng from grade eleven to fIrst-ssmester collège.

(2) a high school component (separately funded) whereln high school

P teachers study flrst- and second-semester collège students.

w The research proceeds In two ovsr-lapping phases:

m (1) description and

(2) action.

The flrst (descriptive) phase of the collège component Is a longitudinal

case study of members of one cohort of students as thsy move from grade eleven

to flrst-year collège. The principal data conslst of group Interviews with

students. Teachers, counsellors, and principals will be Intervlewed brlefly

as well for the purpose of verlfying polleles and practlces. Thèse data are

collected and analyzed for the purpose of clarlfylng and descrlblng the

obstacles and problems that students encounter as they enter collège.

The second (action) phase beglns with analysls of the data by teacher-

researchers from both the collège and secondary school components with the
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assistance of spécialIst consultants In éducation and social science research.

The teacher-researchers will use the descriptive data to Identify solvable
si

problems In thelr classrooms and In thelr Institutions. The action phase will

be contlnued as the teacher-ressarchers share thelr flndings with teachers and

L administrais In the schools In which the data are gathered.
pi
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A purposlve sample of four secondary schools will be selected. From

thèse schools, we will choose a small, random sample of students who hâve

applled to the collège.

Data Collection and Analysls

Extensive data collection Is not required because our purpose Is not to

test theory but rather to bulld a base of descriptive data from which to make

[ Informed Judgements about learnlng envlronments.

Analysls proceeds In alternatIng stages that Include the on-golng devel

opment, clarification and testlng of hypothèses. This cycllcal tlmlng of data

L collection and analysls will assure that results of the research will be dls-

m semlnated eary In the year of the project. Thus, reportIng and dlsucsslon In

the sscondary schools and collèges Is scheduled throughout the year. Thèse
W|

consultations In schools and collèges will be structured as addltlonal

opportunltles to clarify and val Idate the research flndings.

The data will conslst of teacher-researchers' reports of the data collée-

^ tlon vlslts and Interviews with students andothers. Interviews will be

recorded and subséquently transcribed on to computer disks uslng Atore Bene,
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p Personal computer software that Inciudes atext Indexlng faclllty. This com-
puterlzed data base will be used for content analysls.

PI

The teacher-researchers will do a prellminary analysls to Identify thèmes

F and Issues In the computer-generated data. By this analytlcal step, resear-

chers become thoroughly familiar with the data and develop further hypothèses
p

and research questions.

P In the day-long analysls workshops, consultants with spécialIzed knowl-
edge about Québec collèges, socialIzation, and research In éducation will use

thelr practlcal and theoretlcal expertise to asslst the teacher-researchers to

p develop research- and theory-based solutions to ths problems Identifled

through analysls of the student Interviews.

p)

A detalled protocol for data collection and analysls follows.

Wl

Wt

W\
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PROTOCOL FOR DATA COLLECTION AND ANALYSIS

Teacher-researchers collect data In pairs during two-day data collection
vlslts to schools. One class In which each student participâtes will be
observed. The students and the teacher will be intervlewed followlng this
class (or at the end of the day as schedullng permlts).

Each day:

m Observe 2 classes together (seml-structured observation, 2 hours)

Interview teachers Indlvldually (1/2 hour, audio-tape record)

Interview students In groups of 2-5 (one hour, audio-tape record)

PI

End of data collection day one:

m Researcher pairs debrlefing meeting (tape record)

Agenda: Inter-rater rellablllty

Plan day-two data collection)

End of data collection day two:

p Researcher pairs meet with entlre team (tape record)

^ Follow-up:

Prellminary analysls and reportlng by indlvldual researchers. Each
p, researcher uses Interviews, tapes of ds-brleflng meetings, and own notes to

complète a pre-deslgned descrlptlon/analysls that addresses the study ques-
tIons.

Hold meetings with partlclpatlng teachers/students to report prellminary
L analysls (one-half hour with each class observed and an additlonal half-hour

with the Indlvldual teachers).
m

One-day data analysls workshops (Three in ail.)

Researchers describe the data, thelr Impressions and prellminary flnd
ings.
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Spécialist consultants critique and give feedback about the prellminary
analysls and work with researchers to plan further analysls of the data. (Con
sultants also provide wrltten summary reports to the research team.)
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LA PROGRAMMATION ET LE CALENDRIER DES ACTIVITES

SUMMARY CALENDAR OF ACTIVITIES 1988-89

1988

February/

March

COLLEGE TEAM

Train teacher-researchers**

May/June Interview grade 11 students**

Observe grade 11 classes

SECONDARY SCHOOL TEAM*

Train teacher-researchers

Interview 2nd semester

college students

Observe collège classes

June/July Transcription of Interviews (clérical staff)

August/ First data analysls workshop (Joint activity)

September Interview:

high school principals

counsellors

Observe Grade 11 classes &

interview teachers

(weeks 2 and 4 of term)

Interview:

Académie advlsors

Académie deans

Observe collège classes

& Interview teachers

(weeks 2 & 4 of term)

Interview ist semester collège students (shared task)
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October Transcription of Interviews (clérical staff)

November/

December Prellminary analysls of data (Joint activity)

m 19^9

R)

pi

January Second data analysls workshop (Joint activity)

February Analysls of data and prellminary reportlng

March Final data analysls workshop (Joint activity)

AprIl/May Présent results John Abbott Collège and Secondary School!

June Prépare final reports and recommendations

*The sscondary school component will be separately funded and Is not Included
in the budget of this proposai.

**Thls tralning/professlonal development activity has been funded through
Professional Development in the collège and in the secondary schools and Is
not Included In the request for fundlng.
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P BUDGET DETAILLE DU PROJET
(voir explications au point 6 du programme)

P Traitement des chercheurs $ 53 710.03

1.0 ETC pour 4 professeurs dégagés (Inciudes frlnge benefits)
p£l

_

P3

Data collection (4 schools X 4 days X 2 persons/schooI) 32 days
Data analysls (10 days X 4 persons) 40 days
Prellminary reports (3 reports X 8 days X 4 persons) 96 days
Présentations In 4 schools and 4 collèges with

4 researchers 32 days
200 days

0.5 d'une tache normale pour une PNE (Inciudes frlngs benefits) $ 25,786.67

Project coordlnator, team leader, final report edltor

Tralning of research assistants Provlded by collège

Personnes-ressources

3 data analysls consultants

' 1 college spécialIst
2 unlverslty afflllated research spécialIsts

|PI

3 days a $350/day X 3 consultants $ 3,150.00

p Secretarlal (1/2 tlme for a year) Wordprocessing spécialIst $ 11,489.04

Computer services Provlded by collège

P Fournitures et matériel spécialisé $ 1,200.00

2 Tape recorders $400.00
m Nota Bene Wordprocessing program 450.00

Computer dlsks/rIbbons 100.00
Long Distança Téléphone Calls 250.00

Frais de déplacement $ 576 00

Travel for consultants - From Mtl. to Ste. Anne
2 consultants X 3 days X 60 miles X $0.30/m.« $108

Travel to schools - 4 schools X 3 trlps X
2 researchers X 40 miles X $0.30/m.- $288

Travel for professional days - 3 researchers X
5 events X 40 miles X $0.30/m.- $180

Continued next page
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BUDGET DETAILLE DU PROJET (continued)

Diffusion des résultats $

Participation In AQPC $400.00
Préparation of final report (100 copies X 100 pages

X $0.05) $500.00
Préparation of Professional days:

Synopsis and recommendations (3 pages X 500 X $0.05) $ 75.00

975.00

TOTAL
$ 96,886.74
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m DIFFUSION DES RESULTATS

Dissémination of the results of the project will occur at three levels-
p régionally at John Abbott and Its feeder high schools, provincially within the
[ cégep network, and In the larger Canadlan and American académie community

W)

Loca11 y

SI née the goal of our project Is to stimulate research-based planned change
to ease the problems of transition locally, our flrst prlorlty Is to make
the results of our research avallable to the local community. This will be
dons In the followlng ways:

1.1 A summary report of classroom data will be provlded to each
partlclpatlng teacher. Teachers will be encouraged to discuss thèse
results with thelr students. A consultant from the research team may
be avallable for this purpose.

1.2 For schooi-wlde Issues, a report of the data analysls will be provlded
m to the principal of each high school. Members of the research team

W,M be avallable to partlclpate with teachers and admlnistrators In
discussions of the results.

su

m
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1.3 Meetings of high school and collège teachers will be organlzed at
which a panel discussion will be used to stlmulats discussion of the
report by the audience.

The purpose of thèse discussions of the research results will be to
create task groups to devise and Implement Improvements In problem
areas indentified by the research.

Thèse présentations will be made during Instltutlonally sponsored
Pedagoglcal Days. We hâve aiready made one such présentation at a
Joint high school-college Pedagoglcal Day attended by 300 faculty.

1.4 A séries of courses based on the data and recommendations of the
research will be sponsored through the PERFORMA program. One such
workshop Is aiready underway. The purpose of the courses will be to
sensltlze the faculty to the issues and to facllltate the
Implamentation of change stratégies.

1.5 Présentations will be made at the regularly scheduled liaison meetings
held between the John Abbott Collège pedagoglcal administration and
the principals and pedagoglcal admlnistrators of our feeder high schools
and school boards. (Two such présentations havs aiready been made.)

1.6 Regular articles will be publlshed In local publications such as the
JAC Newsletter for High School Guldance Counsellors. (One article has
aiready been submitted.)
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1.7 Regular and systematic reports and discussions will be animated In the
followlng collège fora:

pi - AcademIc CouncII

Faculty Professional Development Committee
Académie Administration Meetings
College Readlness Committee
Collège High Risk Student Committee
Collège Probation Student Committee

1.8 The report will be dlstrlbuted to ail JAC faculty and an open-forum
discussion wllI be held.

PI

pi

2. Provincial ly

Our second prlorlty Is to publlclze our report to colleagues In other
CEGEPs. Throughout the llfe of the project, we wlII keep In regular
contact with other collèges and groups which are partlcularly Interested

P5 In this project.

2.1 We hâve aiready opened Unes of communication with several CEGEPs
through présentation of the development of the project at a research
semlnar séries sponsored by PERFORMA. Collèges represented during
the development of the project Include: Abltlbl-Témlscamingue,
Ahuntsic, André Laurendeau, Bols de Boulogne, Granby, Rosemont! ste-
Foy, Sorel-Tracy. The collèges of Matane, Outaouals, and Jollette
Lanaudlôre hâve received the proposai for Information purposes.
Dawson Collège has a représentative on the research team Itself. We
hâve discussed the project on several occasions with Jacques Lalibertô
and he has provlded us with valuable assistance. He has aiready
provlded us the opportunlty to open up far more Unes of
communication than we would hâve been able to do on our own.

2.2 At the unlverslty Ievel, we hâve aiready opened up the Unes of
communication and will keep them open. We hâve a committee called
the Inter-lnstltutlonal Committee comprlsed of Indlvlduals from John
Abbott Collège, Dawson Collège as well as the Unlverslty of Sherbrooke
(Rolland Vlau and Jacques Tardif) and Concordla Unlverslty (Ron Smith).
This group has provlded formative évaluation In the development of the
Project and will be Involved throughout the llfe of the project.

2.3 Results will be shared with ail the collèges represented In PERFORMA
through the sharlng of Information about new PERFORMA course designs
almed at sensltlzlng faculty to the Issues of easlng the problems of
transition and of motlvating and tralnlng faculty to Implement change
based on research flndings.

2.4 We will prépare workshop pressntatlons for such groups as the AQPC and
PERFORMA.

2.5 We will submlt articles to Cégepropos and Pédagogie collégiale.

34



fp)

PI

SI

Pf

s

SI

2.6 We will be happy to go to speak to représentatives In collèges and
high schools who are Interested In our grass-roots and cost-effectIve
solutions to easlng the problems of transition.

In the wider académie community

We plan to présent our results In several other fora (expenses to be pald
by the col legs):

3.1 Association of Canadian Community Collèges, Canadian Conférence (May
1989)

3.2 Nlnth Annual Conférence on Teaching and Learnlng in Hlgher Education,
Canadian Conférence (June 1989)

3.3 The Network for Professional and Organlzatlonal Development In Hlgher
Education, American Conférence (October 1989)

3.4 We will also Identify spécifie conférences of high school and/or collège
partnershlps whose goal is to find practlcal solutions to the problems
of transition and will submit papers for présentation.
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RESUME DES PREVISIONS BUDGETAIRES

POSTES

BUDGETAIRES BUDGETAIRES
PREVISIONS SUBVENTION
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Traitement des chercheurs $25,786.67
(.5 d'une tache normale d'une
PNE - Inciuding fringe benefits)

Avantages sociaux Included above

Professeur(s) mis en
dlsponsibllité

Professeur(s) dégagé(s) $53,710.03
(1.0 ETC pour 4 professeurs
dégagés - Inciuding frings
benefits)

Frais de déplacement $ 576.00

Fournitures et material $ 1,200.00
p spécI a 11 se

Services de personnes-ressources $14,639.04

Diffusion des résultats $ 975.00

m TOTAL $96,886.74

p
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J'ai pris connaissance de tous les détails concernant la

présentation de ce projet au Programme d'aide concerné et du

protocole relatif â l'acceptation d'une subvention. J'approuve

le déroulement

de cette recherche au collège JOHN ABBOTT entre le
»

1er septembre 19 88 et le 29 juin 19 89.

•><T

(date)Directeur général

Oirecteur des serv

ou

•b'iniLUur-iJiij ju'Hcaa hua eduëiants
O

Auteur(s)(
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Adresse:

Date de naissance

Diplômes et

certificats:

Expérience

professionnelle:

CURRICULUM VITAE

DENISE DEMERS BOURGEOIS

Domicile:

Bureau:

5165, avenue O'Bryan
Montréal, Québec
H4V 2A8

(51*0 481-3890

Service de perfectionnement des professeurs
Collège John Abbott
C.P. 2000

Ste-Anne-de-Bellevue, Québec
H9X 3L9
(514) 457-6610

le 29 janvier 19*47

Licence en droit , 1979
Faculté de droit

Université du Missouri
Columbia, Missouri

Maîtrise en français, 1975
Université du Missouri
Columbia, Missouri

Baccalauréat en français et en éducation, 1970
Université Salve Regina
Newport, Rhode Isi and

Brevet d'enseignement du Rhode Isi and

Coordonnâtrice, Service de perfectionnement
des professeurs

Novembre 1980 au présent
Collège John Abbott
C.P. 2000

Ste-Anne-de-Bellevue, Québec
H9X 3L9

Conseillère pédagogique et professeur
1980

Département de l'anglais langue seconde
Centre de l'éducation aux adultes
CEGEP Vanîer

821, boulevard Ste-Croix
St-Laurent, Québec
H4L 3X9
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Expérience

professionnelle: Adjoint de recherche

p

w\

1978 - 1979
Département de la propriété intellectuelle
Ogilvy, Renault
1, Place Ville Marie
Bureau 700
Montréal, Québec

Adjoint de recherche
1977 - 1978
Bureau de recherches pédagogiques pour

les écoles bilingues
m 2715, Chemin Cote Ste-Catherine

Montréal, Québec

m Conseillère juridique
1975 - 1977
Centre de services juridiques
Providence Road
Columbia, Missouri

Professeur de français
^ 1971 - 1973

Programme d'études pour les enfants doués
Ecole Cranston-Calvert
Newport, Rhode I si and

Professeur de français
1968 - 1971
Académie Ste-Marie
East Providence, Rhode Isi and

m Professeur (tous sujets)
1967

p

Ecole St-Augustin
Newport, Rhode I si and

Prix et bourses: Bourse de recherche de l'Université du Missouri
m 1974 - 1975

ipi

p?

p

m

Phi Sigma Iota Honour Society (langues romanes)

Maîtrise es arts summ'a cum 1aude

Baccalauréat es arts cum laude

Bourse de l'Alliance française pour études à Paris
été 1967



.Publications: Une pédagogie de la lecture française: Guide du
maître II par Normand Fortin et Yolande Plante
avec la participation active de Denise Demers
Bourgeois, Les Editions Projets, Inc., Montréal, 1979,

Logiciels: Teaching Research System: An Interactive Comouter-
Assisted Teaching Evaluation System. Denise Bourgeois
et Andy Gîll, mai 1984.

Pi

Présentations: 1985 Interactive TABS - A Computer-Based

w

^

p

Evaluation System

Tenth National Conférence for the Professional
and Organizational Development Network in
Higher Education and First Joint Conférence
with the National Council for Staff, Program
and Organizational Development, Delavan,
Wisconsin, le 19 octobre 1985.

1985 An Interactive Computer-Assisted Teaching
Evaluation System

Fifth Annual Conférence on Teaching and
Learning in Higher Education, Ottawa, le
17 juin 1985.

1985 L'établissement d'un institut de recherche
action - modèle de perfectionnement au
niveau collégial

Colloque de l'Association québécoise de
pédagogie collégiale, l'Université de
Sherbrooke, le 5 juin 1985.

1984 Un système interactif d'évaluation des
professeurs
Conférence sur les Applications pédagogiques

p, de l'ordinateur, Ste-Anne-de-Bellevue, le
13 mars 1984.

1982 Faculty Renewal in Times of Institutîonal
Cri sis

Co-présentation, Professional and
Organizational Development Network,
Château Mqntebello, le 15 octobre 1982.

_ Documents et

rapports non-publiés: 1984 Deuxième rapport du comité "ad hoc" sur le
développement d'un nouveau programme a
PERFORMA

m Beaulieu, Bourgeois, Gilbert, Harrîson,
Hivon, Serre.
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Documents et

rapports non-publiés: 1983 L'expansion du réseau PERFORMA: analyse
et orientations

Rapport final du comité sur 1'expansion:
Bourgeois, Ducharme, Faucher, Fore 1er, et
Se r re.

1982 Needs Assessment Project: Prelîminarv
Report

Rower, Rozen-Aspler, Zajchowskî; Bourgeois
- Coordinatrice du projet.

1980 A Functional-Notional Course for Teaching
Enallsh as a Second Language

Laroque et Bourgeois.

Projets de

P recherche: The Establishment of an Action Research Training
Institute: A Model for Professional Development

at the Cégep Level (juillet 1985)
m Approbation de la D.G.E.C.

Valeur 20,000 $

Transfer of Teaching Research System from HP-3000 to
Floppy Disk (septembre 1984)

Approbation du service de recherche et
expérimentation du collège John Abbott:

F le 4 octobre 1984.
[ Valeur 875 $

m Implementatton of an Interactive Computer-Based
Evaluation System (septembre 1983)

Approbation du service de recherche et
expérimentation du collège John Abbott

P octobre 1983.
Valeur 650 $

m Plan of Action to Incorporate an Effective Needs
Assessment Component into John Abbott Collège's
Exîsting Professional Development Program (octobre 1981)

_ Approbation du service de recherche et
expérimentation du collège John Abbott
novembre 1981.
Valeur 60 000 $

Pi

Associations

m professionnelles: Professional and Organizational Development Network
in Higher Education

American Educational Research Association
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Autres

quai ificatîons: Connaissance active de l'anglais et du français;
connaissance de l'espagnol et de l'informatique.

Activités para
scolaires et

communautaires: Membre actif

Comité consultatif paritaire pour le
perfectionnement des PNE (niveau provincial)
1982 - 1985

Co-organisatrice
Montréal-Vermont Network for Professional
and Organizational Development
1982 membre actif
1982 au présent

Présidente 1982 - 1983
Vice-présidente 1983 - 1984

Association des professionnels non-enseignants
m du collège John Abbott

1982 - 1983

Porte-parole
Association des professionnels non-enseignants
du collège John Abbott
Négociations 1982 - 1983

w

Chef

Comité de relations de travail des PNE du
p collège John Abbott, 1982

Wl

membre, 1982 - 1983

Présidente

Conseil du statut de la femme

(Section: Carrières en droit)
Université du Missouri, 1976 - 1977

W> membre actif, 1975 - 1976

Agent recruteur
Comité de recrutement de membres de groupes
minoritaires pour la Faculté de droit
Université du Missouri

1975 - 1977

Agent de développement
Comité pour la création d'un centre de services

m juridiques pour les prisonnières
Maison de correction à Tipton, Missouri
1976 - 1977

S5



Activités para
scolaires et

communautaires: Conseillère pédagogique
Comité pour la préparation de programmes
d'études universitaires

Université du Missouri
F» 1975 - 1976

Co-dïrectrice

Table française: dîner-causerie hebdomadaire
Université du Missouri
1974 - 1975
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MAR6ARET WALLER

311 Square St. Louis
Montréal. Québec H2X 1A7

Téléphone: 849-9635

Education

Ph.D. Studies

M. A.

B.A. HONORS

McSill University
Montréal, Québec
Soclologys Political Economy

Michita State University
Wichita, Kansas, USA
Sociologya Quantitative Methodology

Wichita State University
Wichita, Kansas, USA
English Language and Literature

Career Expérience

Instructor Chanplain Régional Collège
St. Lambert—Longueui1 Campus

Introduction to Sociology
Sociology of Education

Dawson Collège
Westnount, Québec

Introduction to Sociology

Research Associate McBill University
Department of Community Dentlstry
Dr. J. W. Stamm

Epidemiological and dental health
policy studles: Native Dental Health
Baseline Survey Feasibility Study,
Canadian Third-party Dental Care Programs
Study, McGill University Faculty of
Dentlstry Admissions Policy Survey.

Design and implement feasibility studies
and surveys. Develop and prétest
questionnaires and interview guides.
Coordinate data collection inciuding

Instructor

1971-1972

1969-1971

1964-1969

1985

(Winter)

1985

(Winter)

1982-1984
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MARGARET WALLER

Research Associate

Research Associate

Researcher/

Writer

Page 2

Personal travel throughout Canada to
interview program directors and personnel.
Organize and conduct meetings with groups of
respondents and project consultants.
Supervise coding and transfer of data to
IMB personal computer. Analyze data and
write project reports using IMB P.C.

Montréal General Hospital 1981
Department of Community Health

Montréal Health Survey: a study of
1ifestyles and health modelled on the
Canada Health Survey.

Interview directors and providers of
community services for the elderly.
Analyze and interpret survey data on
the health problems of the elderly.
Write a summary of findings inciuding
recommendations for future public
health programs.

McGill University School of Nurslng 1976-1981
Health Care Research Unit
Dr. J. G. Stelling

Longitudinal studies of professional
socialization in medicine'and nursing.

Review literature on professional
socialization. Data collection: interviews
with family medicine résidents and
master's Ievel nursing students, interviews
with faculty, and participant observation
in médical settings. Analyze data, prépare
reports, and présent findings in professional
meetings and workshops.

Montréal Health Press
Montréal, Québec

Publishers of handbooks on health
topics, e.g. The Birth Control Handbook,
The VD Handbook.

1975-1976

Analyze government policy and standards
for occupât!onal health and safety.
Interview officiais of régulâtory agencies.
Write descriptive booklet for gênerai readership.
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MARGARET WALLER

Project

Coordinator

Lecturer

Project

Coordinator

Lecturer

Teaching Assistant

Page 3

Dawson Collège Students' Association
Westmount, Québec

Course Evaluation Project.

Coordinate a survey of student opinion for
course évaluations. Supervise computer
processing of data and analyze and write
up results. Supervise production of a
publication summarizing findings from the
survey in a handbook for students.

1975

McGill University Faculty of Education 1975
Department of Educational Psychology

and Sociology

Prépare and présent a course in the
sociology of éducation with an emphasis
on the organization of the public
éducation System in Québec.

McGill University Faculty of Education 1973-1974

Modular Education Project "

Coordinate the development of self-
instruction packages for undergraduate
courses inciuding formulation of objectives,
préparation of course materials and the
design of pre- and post-tests for student
évaluation.

Protestant School Board of Greater Montréal
Division of Continuing Education

Prépare and présent a course, "Family,
School, and Community Relations", for
teachers of spécial éducation.

1973

McGill University
Department of Sociology

1971-1972

Lead group tutorials and mark examinations.
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MARGARET WALLER

Tutor

Tutor

Teaching Assistant

Interviewer

Page 4

Greater Hartford Revitalization Corps
Hartford, Connecticut

Provide spécial tutoring for adolescenti
in inner—city schools.

1971

Community Action Program
Wichita, Kansas

1969-1971

Teach English as a second language to adults.

Wichita State University
Department of Sociology
Wichita, Kansas

1969-1971

Participate in course planning for a team-
taught course in introductory sociology.
Prépare and présent lectures, and evaluate
students.

United States Department of Interior
Bureau, of Municipal Affairs
Washington, D.C.

m

Interview community leaders in Wichita,
Kansas for a national survey of community
services. Summarize and report findings.

1970

Papers and Publications

1984

1963

"Characteristics of Private Group Dental Plans in
Canada." J.W. Stamm, M. Waller and D.W. Lewis.
Paper presented to the International Association
for Dental Research, 15 March.
(J.W. Stamm, présenter.)

"Dental Care Programs In Canada: Historical
Development, Current Status and Future
Directions." Report to the Minister of National
Health and Welfare, 31 August 1983. (With
J.W. Stamm, D.W. Lewis, and G.L. Stoddardt.)



MARBARET WALLER Page 5

pi

1981 "Family Medicine Résidents' Responses to
Behavioural Science Teaching." Workshop presented
at the Annual Meeting of the Association for
Behavioural Sciences in Médical Education, Val
Morin, Québec, October, 1981.
(With J. Stelling.)

1981 "The Family Express: Trouble on the Line?"
CANADIAN FAMILY PHYSICIAN, 27 (May, 1981) 821-825.
(With J. Stelling and A. Carrier.)

1980 "Changing Patterns of Commitment to Medicine and
CareerChoice Among Résidents in Family Medicine,
Internai Medicine and Psychiatry." ANNALS OF
THE ROYAL COLLEGE OF PHYSICIANS AND SURGEONS
(April, 1980). (With J. Stelling.)

198*3 "Changing Patterns of Commitment to Medicine."
Presented at the Annual Meeting of the Canadian
Sociology and Anthropology Association, Montréal,
Québec, 4 June 1980. (With J. Stelling.)

1979 "The Impact of Residency Training on Subséquent
Professional Characteristics." Progress report to
Health and Welfare Canada, Project No. 6605-1513-
42. (With A. Carrier and'j. Stelling.)

*976 DAWSON COLLEGE STUDENT GUIDE. M. Waller (ed).
Westmount, Québec: Dawson Collège Students'
Association.

1971 "The Effects of Gender and Sex-Role Stéréotypes on
the Attribution of Responsibility for Négative
Events." M.A. Thesis, Wichita State University,

p Wichita, Kansas.

1970 "Anthropology and the Mass Media: Report of the
Summer Workshop." Washington, D.C.: American
Anthropological Association.

pi

pi
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MARGARET WALLER Page 6

Spécial Studi

IBM-PC

MUSIC/SCRIPT

Restoration

French

and Expérience

Data analysls and report writing.
Consultant for Wordstar, Lotus,
Statpak, PC-network, and Tallgrass
hard disk.

McGill University System for Interactive
Computing: word processing.

1983-1984

1981

Late Victor!an interiors and

furnishings. 1978-1983
Research and hands-on expérience in
restoration of Victorian row house.

McGill University 1979-1981
Staff French courses levels one
through five.

Comparative Health
Care Systems "Women and Health Care in Cuba."

GUARDIAN Tours, New York, New York.

McGi11 Universi ty
Department of Russian and Slavic Studies

1979

1979

1974-1976

Russian Tour

Journalism

Bicycle Touring

Writing, editing, lay-out, and
distribution for a community newspaper
published monthly through the Centre
Multi-Ethnique St-Louis, 3553 St. Urbain,
Montréal, Québec.

Canada, United States, British Isles,
Europe 1972-




